
ED 089 337

DOCUMW RESUME

CS 201

AUTHOR Walker, Jerry L. -,

TITLE Send Them Out Dreaming And screiming.,
PUB DATE ,.= Mar 7.4
NOTE. 14p.; Papet'presented at the Annual Conference on

English Education (12th, Clevelande Maich 28-80;
1974) .

EDRS PRICE MF-$6.75 BC-$1.50 PUS POSTAGE
DESCRIPTORS *Educational Philosbphy; English Education; *English

Instruction; Higlier Education; Methods Courses;
Secondiry Edudation; Student Teachers; *Teacher
Education;-*Teaching-Methods

ABSTRACT
The English methods teacher's responsibility is-not

to advocate any one approach to teaching, but to:encourage each
student teacher to examine various instructional seihods in terms of
his or her particular viewpoint. Because of'broader experience, the
methods teacher can acquaint prospective teachers with conditions.and
situations which happen in the classroom, testing the implications of

;ft particular conceptual view of English. The result should be a
deeper understanding of and a greater commitment to the .need for
alternative conceptual views of the subject matter. Methods teachers
should be,encouraging prospective teachers to build their own concept
9f what is worth teaching and what is worth learning for the
students. Once the implications of an idea are examined, it is again
the methods teacher's responsibility to help student teacherS
translate answers into workable materials and strategi4s; The methods'
class could also be used as a place where student teachers try their
ideas out on their, peers first. (RB)



Mr"
c

vi

cuvt.ATiON F *El-FARE
NATIONAL ISSTITU1 E OF

((MCA TION
,THIS DOCUMENT HAS 8tEN REPRO
OUCED EXACTLY M RECEIVED FROM-%
T,-.E PERSON OR ORGANIZATION ORIGIN
MING t1 POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENT OrPiC,AL NATiONALINSToTutE OP
EDUCATION POSITION OR POLICY

!SEND THEM OUT DREAMING AND SCREAMING

PERMISSION TO 4vFA0 gm4 THIS COPY <
RIGHTED MATERIAL HAS BEEN GRANTED BY

Jerry L. Walker
TO ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE NATIONAL IN-
STITUTE OF EDUCATION FURTHER REPRO-
DUCTION OUTSIDE THE EPIC SYSTEM RE-
QUIRES PERMISSION OP THE COPYRIGHT
OWNER"

I,(

Jerry IA Walker

Two weeks ago I requested of-a group ofpeospective-

teachers who were to begin their student-teaching, last

week that.ehey write a paragranh for me answering the
question "How idealistic, should a beginning, feecher boh

liaiing worked with theM ali semrster, 1 hadlvatched'their

anxieties grow as the time of reckoning approached, and I

had tried as best I could to give them realistic answers
-to the growing .number of questions .they asked about what

to doAf a student refOses to do what you!ve told him to,

-what to do if the students ask' questions you can't nswee,
. ,

and, what. to do when you see that the lesson, you've planned,

so carefully is .dying .a terrible depth. I was ,curious to

see how much of their initial idealism had survived. the

descriptions, prescriptions, and war stories I delivered
myself of in answer to their quest.rionpv TO ?cake 'the exercise,

psuedo-scientific, I asked them 44t o sign their games
1

to their paragraphs. Here are nix cf them:

A new teacher shoul'i have some basic ideals
hehopes to realize. There is much wrong,in our Ieducational system, and only if we want to changeit, will change even, come about. However an ideal-
istic person must' also be very thick-skinned, andnot be disapnointed easily. Change will come veryslow, 'Tat all, so the idealistic/person runs therisk Of becoming discouraged And possibly losingAny motivation to teach at all. We should alI haveideals, but let's try to keep them in perspective,realizing before we have a`chanee to he discourAged

'that our* ideals will 'not he easily realized. Don'tlet discouragemenV make us lose our ildealS.

,

Jerry L. Wwilker is Professor of Secondary education' at theUniversity of Illinois, ,Urbana, Illinois, 61801.
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Bo, idealistic 6ough.to bestow truisk7-
because you find in the world Allot which you

-fook for, vet matune'enough not ,to he shocked
by betrayal. Idealistic enough to be enthusi-

--astic and want to set the world on fire, yet
sensitive enough to recognize the type of wood
you are 1 ig-k4ng. Be idealistic in wanting
change and working Poe it, but not so idealistic
that when it doesn't come tomorrow you are '6
crushed. .'Your ideal is a goal, steadfastly
wol* for it, and keep youe high ideals because
You can rise no farther than you reach.

bow ,idealistic should, a beginning teacher
be? ,'How should I knew? I don't have too many
facts to-base' a decision on. I guess my immedi-
ate reaction is that a begipning teacher should
be as idealistic as possible end still be able

0 to survive in the educetional.system that Wats,
now. I think ideally people who are gbTng to be

%. teachers. should be exposed to the system earlier'
and then come back: to the campus and discuss bow
to survive and how to improve the system. It
would probably be a,good 1,dento repeat this
.progess several times. At the end or this train-
ing pro'gram teachers could be.sent oat idealistic
but also prepared to jie more effective revolution-
Aries in the battle for school reform.

I firmly believe that our schdol system must
changed. I think,that one of the reasons it

has been taking so.I.Ong to'achieve change is that
people tend to rive up on ideology very' quickly.
It seems to me that many teachers are too insecure
(i.e., they think they will lose their jobs) and/or
too lazy to keep trying to change things. Once a
teacher is settled into a certain pattern, of teaching,
it is much easier to maintain that pattern than to
change. Therefore', I ,think thaealf teachers,
especially new ones who haven't etabltAhed a pattern
of teaching, should be very idealPstic. Obviously
0 teacher must present information \in some kind or
logical,erder or stlidentsiviil learn nothing. But
a teacher should try to keep le4rninig about changes

education atall 'times and incorporate changes
into his wny

at
teaching.

,.

_ .

( don't see that there is nrythink wrong with ..

student teachers beim, completely idealisticol From , 1.
,

%

what I hear, thinKs are only going to get worse.
. Rut,-it Itsllow mysolf to helip$:,e that04here doesn't

seem to be much point in even starting to teach. I

really de believe that things are only ai, good As you wake them



-If you walk into a Class peoting.disaSter, I
think the stuuents cat sense't4nt. :People like
to hear themkolVes proised.., Your, students really
are' some of the best, the wittiest; the.}hrtghtest.
I intend to tell them, that, and I think they will
live up to it. .

411,

I think thata,beginning teacher should be.
the most idealistic human being that everownked
this earth.. Idealism means that he or she has .

fresh ideas and 8 brimming with enthusiasm.. Theidealist, wants to go, out into teachitig And inspire
kids to.lenrn. The problem the tendher'ts dent
or'beglnning) faces is that the rda wort just
doesn't function for idealists. The 1)60 ning
teacher gets into the wstem and gets hnd eredl,
until he conforms to Ihe mold of Pqrndi tonal-
ist teaching." THeidealistic teacher eventually
allows the system to sway Aim becAuse,of economic
reasons, or he nuit6 and education suffers another
casunity.

S.

Those ark iix Of the twenty-one responses I received

from my students, andall. of the others were essentia111\
)

the same. All of the students expreSsedvh kind of commitr

ment to,idealism. All belieVedthat.followingtheirideals
.

would make.tbem,better teacflers and,lea'd to evenival;4prove-

ments in the system. All believed that improvements were

heeded, and a1 accepted some responsibility for bringing

them.aboui. But throughoutiall the rbsnonses was ao under-

lying acceptance of the belief that in the confrontation
p

with reality their ideals would lose out, their behavior

irould conform to survival .tactics, and tileii.CmethOdolOgy

Would begdetermined.by its ease -of-oPers.6oA Factor. The,

system is sib powerful, they seem to feeli thS't they must.

either Conform to it op :get out oT it, thereby adding their

nAMes to the-long list of educational cnSusities. And the

.t.srrible,:thing it seems to me, is that so long as they

to
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.Accept that as a possibility, .it will continue to be the

. -
.

reality..
- .. 4.

iitiw can we convince them ,that they, donAt hM.re to be-
9 ..t

come ,eduatkonal casualties? QP how can 40 convince them
, ..

.

.

..; that whai lif,ight have been rue, in '04 past need not be true,

today and tomorrow? How canwe give them the ferVor and

the,zeal.thAewillkbe ,needed'to sustain them,in the Sace'
. ,

* , .

'of (apparently oVeiTlielming resirtnnee? What cah'we say,or'
.

show-lo'tem, do'lo them, or give to' thorn that will encourage.
,./

the beginning Veliehers.we send out4te prevail' and,not just
endure? 'How can we nourish those who want to prevail? *

What.do we their, teachers, .have to, do by way of example

. , to give the fai th that theioat_tle with 'conformity is
N.0. r'`

worth fighting'And that it can be won4

1,.wantui'more teaching; pasualtiesion:either side of '

the'desk. Iwant teachers who dream not only in deep sleep,,;

but Also in full consciousness. I want teachers who sci,c4*

with indignatiOn when they are told that something exclting

they wanOo do can'i,be done because of this or *that

systemic restriction.' 'want teachers whi) 'by'sheer Vint
\,

of their imaginations can soar with their students far above

today's contaminated educational clouds and brenthe the

new, fresh air, of we And wonder. I want teachers' who

know that the only real reality Is.uhatis inside each and

every one or us And who know that that reality As con§tantly
4 ,

chAngingsk T want teachers who see that change is the

natural order-of things And that the only alternative is
v. _. 4'

death. *And I want .teachers who are alive!
/ .., -

At,anwiv
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I recently tound a'whore school ful Of alive, exciting,

idealistic feficher'in Quihdy't II ino S. and they weren't

that way because oCanything that had appened to them

in' theii teacher education progi-ams,,but because the Quincy

administrators had found a way to release the hidden potential

for oreatiireentei-pris'e which they felt every teacher had.

Gefting teachers 'to: rel,eage and use that potential'mas,

accordinN to the .people I talked to, the most'difficult

part.tf QUinoy's'experiment with alternatiye modes of

t).education.

The experiment began. with the-assumptions that individual

teaciters and students are different and that thOWe differences

Should be cherished and CaPied on. It was felt that

both teaching and learning could be maximized by providing
,

,

alternatives that reflected individukl preferences. Td that

end, teachers Were asked how they saw themselVes as teachers

and what they Wouldeprefer to.teaeh.',Accordingto their

intial responses, the teadhers fell into four' groups,lmt

after talking tp each-other in these groups, they found that

4
still

significant ditferences/existedoithin each of the four

groups. When all,' of those di ferences had finally been

iAntified and discussed, en h teacher agreed to become a
.Y4er .

member of one.of seven alter ative educational schools:

traditional, flexible, indiyidual study, fine arts, career,

work' study, or .special education.' Having identified the

kind of school they would prefer to teach' in, the teachers

were told, "Okay, now build those schools." And they did.
e.

1-;
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They determined what would he ht in each or those seven

schools, how it would be taught, and why it would be tAught.

Today those seven Alternative schools are operational under
r f

':one roof, and each studet is =free to choose the one that

he feels best fits-his learning style and educational gosh

The ()piney 'experimentis.calleds'apnrontidately enough,

Education by Choice, and it wbrkS,not..just becSuse it provides

learning by choice, but because it provides teaching by choice.

When questioned about the:implicatiohs of'ilduenti4 by
,

Choice for teacher educittion, the administi-atorte quick

to point out the need for us'to send thni teachers who knew

who they were:, tow they wanted to tesch and how to implement

their ideps. They didn't know or care, hoWwe cOuldi

produce beginning teachers likethAti, but they. were certain

ShOUld find ways to do'it. The didn't *Snt to have

to take on the formal'education of teachers as well as

, students. The former, they felt, was clearly the resnonsi

hility OiteacherAducotion.institutions.

Now.I know and you know that every, school is not Quincy'

ti

and that many schools don't provide either, ieachers,ori student's,

With significant choices,ta*Take. But how MAny.of,the begin-

ning teachers' we send out artprepared to 'make a %choice even.

if they were given the opportunity to? llow,many,of, them have

hSVoto answer 'the questions of who they. are', what they,,,,,believ2i,

P-and what-those thingi, mean for them as teachers? how many .

beginning tettche'rs havo,had the opnortunity to ;xplore those

nuestions in alternative teaching contexts? Howmany.have

°
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been asked what they think the content of the English .

curriculum ought to be or How it should be organized and

taught?' Howmanv of them have ever been nskgd Co do anything

but' comply with the thoughts, feelings, ideas, and demands

of others? No, every schoOl iS not Quincy, and its no

Wonder, for we hlven't produced beginning teachers who

demande4 that they be. Rather, most of the teachers we. have

produced have gone'out to thg schools expecting to betold.

what to teach'and how to teach just as they were told what

to' d6 throughot'their whole school experience.

If, it is trueand I think it isthat beginning teachers

tend to tench a%.they have Veen taught, thosp of us in teacher.

education who tench methods courses and ,who are usually the

last-teaching 'models prospective teachers have before'bef4

sent out as teachers halle a special responsibility of being
e ,r

not just good, but ,great teschetws. And if it is true--and

I think it is- -that student, teaching IS th4 Most highly

valued portion of their preparation programs by our students;

then that experience must be-structuredso that it contributes

`itsshare..in the production of not just good, but great

teachers. .Those two segments of a teather'i preparntion are

the ones yoU and I are most apt to have control over, and

it is throligh,that control that.we Can have great impact

on.edupational reform, If we Want the teachers we produte
.10

to change the schools, we, ourselves, mufti change.

Lest ,me address rqself first to howl think we and our
t.

methods'classes'Inust change. To begin with,: mo, must stop
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'trying to indoctrinate.our students with our cdeas about

what English ought to be or howsitought to be'tinught.

The .Dartmouth vidw of what ,English teaching should he, for

instance,,,is all right for some teachers in some places

working with .some kids; and that's how it ought to he

dealt' with--as juk one of the alternative way of con-

ceiving of our subject matter. It and ethore-views should

be, analyzed for what they imply'r4inkng the teacher's
0 .

role, the selection and organiznOolior.content, the -6,

studenOs role, to the c_lassrool'undthe ;!vnluntiun of
, 4

teaching and learning., The'm'ethod,q teacher's job is not

to advocate-anY,one.appronchAo teaChinl: Englishi'but to

ask, "If yod accept.tbis view of what' English about

:what does it mean f'. r- you as an English teacherT" Because

of his wider experience, tee methods teacher can acquaint
t.

his prospective teachers with conditions and situations
'

A ,

they hadn'timagined as a way of-further testinge implica-

tions of a particular conceptual view of.English. The
of

result should ,be a deeper understandingtand a gre4ter

commitment to the need' for alternative conceptuill*views

of pur subject matter.

Along the saiw line, the conceptUal views of English

that
4 are considered shouldn't he on1.4 those that have been.

p 1.,

or are. currently being advocated in professional Writings

and Oiscussi.ons., Instead, we should be encouraging our

proaketive teachers to build their own concepts by asking

such que.stions as these: What have you learned, in your
o

.k
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English lasses that )Gil-believe is worth teaching to
. ,

others ?. Is what you've identified . worth 4earmingiby all

students? Can it be learned by ,students at°any age? Is.

..thore some concept or some set of concepts. that you

-believe gives unity 'to the English curricu)um? Mint arel-

(the basic underAtandings, if any, that anyone studying

English should have? Once those,ouesfions Are Asked ,'

and, Answered - -if only tentatively--the methods teacher's
.

job is again to lead the students ihto a conSidei.ntion

of implAcatibns' and to help them translate their answers

into workable teachi g materials and strategies; some of ':

' which could be tried out on the peer group. Again, the'

result should be' a c nsidered commitment to an idea which

would not easile be ,,given up when thallenged, for' it would

be seen, as MY idea which makes sense to ME at this Aime'
4

just as YOU have an alternati;le idea' which makes sense

to YOU at this time and though our ideas are'different
P.

.

we can co-exist.
,

Encouraging the' development of alternative views or
.

content and' methodology-is a sure way of keeping us alive
. stop

and and to that end "we must/ the kind of simplis is
pi.eAchings.oile hears all too often in methods.clasSes.

"You must plan' every lesson. very carefully.* "'You should

never. teach sentence diagramming." "The way to )ell is

. paved with SILAS MARNM", "Lectures Are -deadly wistes of '

time," "Don't red-pencil all the 'errors in a student's

composition." "Always prepare your students for t rending.

.
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assignment." Teaching is too complex a business to be

reduced to'obsolutes. Whether or not a teacher dries any

or alr:prthese things some of the'time or all of the time
whdit anp

depends upon mainly/what he is trying to teach. Prospective
.

teacher's should learn that the concept of apPropriate usage

applies to teaching as well as to language. How. can we

or the prospective teacher ever say what .would constitute

appropriate'vmethods or materials without a particUlar student .

and a particular 'purpose in mind? We can't, d course. All
. .

-We have 'available:, to IIS in our Methods classes, are propptctive
. 4 4

.teachers and' some alternative views of cgntent and methodology.
1

, .
.

The most we can do%\ prescripti.vely is to ,deal in'flif. , .then"
y .

Proposition: To insist! that :we can do, more than. that is'
i

,.. ,

to deny,the basic esence of,teaching.
a P '

Those two elementsAbe prospective teacher and what

he thinks is iportant to'teaCh-nare' what we have availablp
,

to vs in, \gur methods-class's -and they` should be our-main

,''concerns. 13yreali4ng that, we can free ourselves from
...-- ,. .

4 least-part of our past 'prescriptivism. ObviouSlyiwe

can't tell the prospective teacher'what he\Tutt be or ought

4 to be as a person. We can, however, help hi'M discover who,

he is today, how others perceive him-, what '1.1. strengths

%and weaknesses are and how he would like lo, be, as a teacher.
.

1 _;, .

knd. obviouAliP, we bn't, tell% the prvapectiveutchor..whht
. f \ \

.he wants tetenc6. We can,- oweVer, help him, clarify his
I t

.ideas and consider them, in tb light of what our experiences

i.,. 4
'

1

have taught ufraboui teachkve.f J.1% thereU3 one thing 'my

1

.
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Iperienites have taught, me, it's that tenchinr defieN
.

. Absolutes. ,And though I have mAny:studerits in my cla0sses
f !.;

who wants bsolute pPeScriptionA (_A0 I assume you-have

them, too), I believe, I'must thwart those desire; with

all of the ditliience I ban muster. To Rive in'isl-to
/. , - . - I

prepare them to expect to be tolil'exActly whht to do by
.

... .

sonie'other expert' when they getout into the 'sChools.. And
t ,

N. i lif'we would have more Quincy High Schools in the'world,
. ..

that.won!t do,

In the area of Practice tenching,....which I iuggeVed

`,earlier weede# to be restructured in order to produce

teachers with the capability of 4reaming and screaming,
r

'let, me describe that comOonetitief,an experimebtal.prOgram.

we have at the University of. Illinois since it, more 'than
. A

- -0

any.other I've.eneounteredi.prePares prospective- teachers*,

to be Belt- directing and' to make choices. One'of the

essential characteriatiesorthe program is that it "4asts
2 /

for a full semester. During the first three. or four weeks'

the 'udent teaciier is free (arid encouraged) to move among"-

all the dozen schools in the- district, whIch is northwest
0
of Chicago, observing as.manyteq4ers as he can.anfl keeping

. -

p record of those teachers whose teaching style or classroom

operations he

period, it is

.

.particularly, likes. After thOcobservatton

the stu'dent's rOpokisibility to 'contract for

mini.pteaching assignments with.". , one or more of the.

s' teachers he observed. Mini.teaching is defined as working

with a sM41.11:group(of st tndente -within the o;itext ' .

0

,,

. (
a,.

0.
,

4



'of the regular teacher's ongoing instruction, and' it lasts

for a four-week period. .The purp(Aq of mini-teaching is,

of Coursel4tiz,,althiw the student teacper to have an easy

'; entry into* y14 'teaching role by le,ting him work with a

,small grotip,Cfstudents in A structured situation 'under

-4 teacher whose work: he admires.'

t

,,,

After mintteaching has been the student

is al lowed another two to -three weeks to Ion more -observing,

this time looking for one or more teachers under whose

gufgance he would like to:undertake-his extended teaching
*1

assignments. Extended teaching usually lasts eight to nine

weeks , elpd'q:_.44'-tedghlY einlivalent:to-a reguregular student

teaching assignment in,t/lat the student given-close to

. the fell:responsibillty for a ntimher of classes. The

essential differences between this otended teaching and

the usual student teaching assignment are 'that,first, the

student teacher seyects the teacher or teachers,under whoSe

Kid-dance he worksjand, second, he is responsible for working,

the contract specifying his'responsibilities.

Another featje of tbikpArt&cular program is that the

student teachers take.their'Aethods course 'concurrently with

'their part ctice teaching. The methods plassti.ch moots,

one or:two afternoons per.week and is taught by teacher$

in 'the district, is one of the weaker components of the

progrAM. It dOeSn'iNork as well as intended because the

students are so:busy obsorVirWand teaching that they resent

the time they have to'sliend and because the
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teaChers tend to be too prescriptive, that is, they don't

help the students .clarify and work out wtint they want to

do-neariY so much as they tell thesst6dents how and what

to, teach. The student teachers. find this inconsistent

with the open nature of-the rest of the program.

This program is almost four years old, and even with

its weaknesses it does teremArkAble job of preparing'teac bre

who know what kind of teachers they wnnt.to be and who arc

able to mnke intelligent choices among alt'ernatives. The

psrogriam sacrifices theory for the sake of practice in making

dt isions and in working ina variety of teaching contexts.

It, therefore, producei teachers who are very adept at'v'

coping with the realitieh of the teaching world. The students'

job throughout the semester is to Ifiake their own wnys in the

the-teacher'S world as best they can What remains untapped

throughout the program are the students' dreams and their

potential creatiVe resources that could lead to making

their dreams their realities.

Npw, if somehow we could combine the practice tenching

!experience of our experimental propram with the kind of

Pretho4,course I've described, I believe we could produCe

beginning teachers who could turn the teaching world upside

down. The would knowlfr

wtikt it is like to dream their own,

net somebody else's dream, and they.would know how to
N.--

make-their dreaO do6e'true.- And given theAssignment 1

described at the beginning might say
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The beginning teacher should he idealistic
enough to know what he wants to accomplish as
as a teacher. His ideals are his blueprint for
tomorrow. If you try to take them away from
him, you nie trying to make him stand still
and to re-live today again, and again, and
againl.and.eventualiv to die out of sheer
boredom and malaise. And you should know
that'I not let you do that to me. .1 will
not dream your dream. I will twevail or die
screaming,

I

4


